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ABSTRACT
Resource Management Problems of
USU Foreign Students

by
Gong Soog Hong, Master of Science
Utah State University, 1985
Major Professor:
Department:

Dr. Jane McCullough

Home Economics and Consumer Education

The purpose of this study was to examine the resource management
problems of a group of foreign students.

The sample surveyed was 300

fo reign students who attended Utah Sta te University during fall quarter
of 1984.

A questionnaire was used to examine the students' degree of

difficulty with resour ce management.
The differences in the degree of difficulty with resource
management and respondents' gender , academic level, marital status,

length of stay in the U.S. and geographic origin were tested by Analysis
of Variance.

Significant differences were found in the degree of difficulty with
resource management and the length of stay in the U.S. and geographical
origin of respondents.

The degree of difficulty with resource manage-

ment was not significantly different by marital status, gender or
academic level.

viii

Additionally, finances, language, and homesickness were found to be
the most serious problem areas during the academic sojourn at USU.
The respondents expressed interest in learning more about medical,
banking, and auto repair services.
(62 pages)

CHAPTER I
INTRODUCTION
For centuries, students all over the world have been traveling to
foreign countries for the purpose of education.

As Du Bois (1956) noted:

The pursuit of learning beyond the boundaries of one 's own
community, nation, or culture is as old as learning itself.
It sterns from the human capaci t y for curiosity and adventure.
It reflected the ability of human beings to communicate with
each other at varying levels and with varying sophis t ication
across barriers of social particularities (p. 1).
Since World War II, the United States has become one of the major
international education centers.

From 1930 to 1953 the foreign student

(the term "foreign students" and "international students" are used

interchangeably in thi s study) population in the U.S . increased 300%.
During those same years the U.S. studen t population grew only 100% (Du
Bois , 1956).

In 1968-69, about 121,000 foreign students from 172 coun -

tries were enrolled in U.S. educational institutions (Putman, 1970).

In

1981, almost 300,000 students from more than 150 nations were enrolled
at over 2500 educational institutions in the U. S .

Formerly, the higher

education community showed lit tl e interest in the special needs of this
foreign student population or the impact of such growth on U.S. colleges
and universities.

Recently, along with the dramatic growth of the number

of foreign st ud ents, these issues have begun to re ceive considerable

attention (Herbert, 1981).
Attendance of foreign students at U.S. colleges and universities has
benefits for foreign students as well as American students and for the
world as a whole.

McCormack (1969) noted:

We know enough about the growing interdependence of nations
to realize that our international educational efforts need
to be strengthened and improved. The extent to which our
international programs are supported and improved will be
an indication not only of America's security, but of her
maturity as well (p. 27).
Benefits received by foreign students include increased personal
knowledge about the host country and the world at large, greater understanding of many international issues, and facility or fluency in the
language of the host country (McCormack , 1969).

For U.S . students, the

presence of foreign students means an opportunity to gain a cross-

cultural education which they otherwise might never have an opportunity
to experience (Eddy, 1978).
Attendance of foreign studen t s at U.S. colleges and universities can
be viewed from an economic perspective.

Foreign students provide a

significant economic boost both to the local communities a nd to the U.S .
as a whole (La Franchi, 1984; Putman, 19 70) .

The Institu te of Interna-

tional Education in New York estimated that foreign students would spen t
more than $1.8 billion on living costs alone during the school year of

1984 (La Franchi, 1984).
Prior studies have been concerned primarily with various problems,
needs, and life satisfaction of foreign students.

These studies have

focused on at t itudes, Rdjus tment, language problems, class d ifficulty,
and counseling.

No research to date has investigated the resource

management problems of foreign students in the U.S.
Resources are assets that can be used to accomplish goals.

Resource

management means that goals may be ach ieved through conscious choice and

application of resources in the management process (Nickell, Rice &
Tucker, 1976).

Managerial actions are related to available or obtainable

resources.

Comprehending the wholeness or totality of given situations

is important (Deacon & Firebaugh, 1981).
Young couples and single individuals typically have limited resources, including income (Deacon & Firebaugh, 1981).
student couples are young.

The majority of foreign

They tend to have lower incomes, spend more

on educationally related items and less on consumer goods than American
students (Watt, 1967).

Many studies have shown that financial problems

are one of the main concerns of foreign students.

Limited funds, unreal-

istic expectations for financial aid, inflation, purchasing American
consumer goods , and lack of money management skills are consider ed to be

some of the main reasons for these financial problems (Eddy, 1978;
Klinger, 1967).

Obtaining medical assistance, establishing bank ac-

counts, shopping, and finding a baby sitter have also been cited by some
researchers as prob lems for foreign students (Kahne, 1976; Otto, 1975) .
Some of the needs and problems of foreign student s are the same as
those encountered by Ameri.can students. Some, however, are quite dif-

ferent because foreign students are from diverse cultures and educational

systems (Putman, 1970).
Foreign students are usually faced with new situations that affect
them differently than U.S. students and with which they cope differently.
Problems encountered in non-academic areas may affecr the way foreign

students are able to handle daily life as students and as consumers which
in turn will affect their quality of life and well-being.

Dawoud (1983)

found that students who were satisfied with their quality of life
reported higher extent of seeking information about the important aspects
of the ir lives than did dissatisfied students.

Seeking information

provides students with oppor tunities t o use available resources to meet
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their daily life problems and emerge with a greater feeling of satisfaction.

Also, accessability of information, systematic surveying of

available information, and selecting what is relevant were found to be
possible factors affecting quality of life in this study.
Getting information from other students from one's home country who

have lived in the U.S. is a common source of help which students use to
solve their problems.

How do foreign students who don't have help from

other home country students cope with their problems?

Does the

educational institution provide sufficient information with respect to
managing everyday problems?

What kind of information do foreign students

need before they come to the U.S. and after they have arrived?
There were about 1,000 foreign students enrolled at USU during fall
quarter of 1984.
ment problems?

How did these students cope with their resource manageIn order for the University to provide practical and

useful guidance, it is necessa r y to examine the resource management
problems of these students.

Therefore, this study assessed the resource

management problems of foreign stud ents attending Utah Sta te Universi t y.
Statement of Problem
Foreign students in the U.S. experience numerous problems which
t ypically include finances, English language, social and Emotional
adjustmen t, academic information, housing, shopping and health problems.
These problems often differ in degree from those of students of the host
country.

Many studies have been carried ou t on the problems of foreign
students, but none were found which focused on resour ce management

problems. This study will identify the problems encountered by inter-

national students at USU with regard to resource management, and provide

suggestions about needed information and services to foreign student
advisors and other admini s trators who work with these students.

Purpose of Study
The purpose of this study was to examine the resource management

problems of foreign students who attended Utah State University during
fall quarter of 1984.
Significance of Study
Previous studies have concentrated on adjustment problems, attitud-

es, and life satisfaction of foreign students in the U.S.

However, no

studies were found which focused specifically on resource management
problems.

This study investigated the resource management difficulties

of foreign students at Utah State University .

Recommendations and

suggestions can be dra'vn from the findings to improve the lives of
foreign students at USU and other foreign students in the United States
as a whole.

CHAPTER II
REVIEW OF LITERATURE
This chapter is a review of previous studies related to resource

management problems, and other related literature .
Resource Management Problem

Financial Problems
In general, young couples and independent individuals tend to have
low incomes while attending school.

Although the amount of income is

fundamental, the lack of stability in income further complicates management.

Thus, coping with instability is a necessity for survival (Deacon

Firebaugh, 1981).
Many studies dealing with the problems and needs of foreign s tudent s
in the U. S . reported that financial problems are a major concern
(Ahmadian, 1983; Brender, 1972; Collins, 1976; Herbert, 1981; Johnson,
1971; Kangwanshirathada, 1983; Klinger, 1967; Marville, 1981; Moore,
1970; Peterson & Neumeyer, 1948; Ramirez, 1980; Von Dorpowski, 1978) .
However, Klinger (1967) states that regardless of income size, foreign
students often have difficulty handling their own money .

Receiving a

large lump sum at once, the cost of items in American dollars, and

temptations to overspend create unique financial diff iculties.
Ahmadian (1983) concluded that international students were dissatisfied with their financial status .

In his study, currency restrictions,

devaluation, inflation, and difficulties in managing their money appeared

to be the main factors which caused the dissatisfaction.

Job opportuni-

ties on campus and availability of assistantships and internships for
international students were also factors which caused financial dissatisfaction.
In 1974, Winkler reported that foreign students were experiencing a
financial crunch due to the rising cost of living, lack of assistantships, difficulty in obtaining work visas and higher tuition costs.
Marville (1981) reported that financial problems are crucial since they
often create psychological problems.

The problems are compounded by

limited financial assistance available to international students .

She

also stated that students from unstable third world countries have major
financial problems because of government re s trictions on the amount of
money that can be sent abroad .

Therefore, many students from third world

countries are forced to seek employment.
The differences in expenditure patterns between foreign students and
American students were investigated by Watt (1967).

The study found that

foreign students spend less, have fewer and smaller sources of income and
spend more on educationally related items and less on consumer goods than

American students.

These findings were supported by Owie (1982) who

examined the social alienation of foreign students .

He concluded that:

In the absence of financial assistance and job opportunities
while here, the parents or the home governments of most

foreign students are making great sacrifices to meet the
financial needs of their wards. Students are keenly aware
of the need to justify the investment in their education
(p. 185).
Although foreign students buy fewer consumer goods than American students, these students provide a significant economic boost both to the
local communities and to the U.S. as a whole (La Franchi, 1984).

Medical Assis t ance
Kahne (1976) reported some resource management problems of foreign
s tudents in obtaining medical assistance.
often a great financial burden.
policy is usually impossible .

The high cost of insurance is

Understanding a sophi sticated insurance
The necessity of making a visi t to a

doctor to get a prescription for drugs is also an excessive financial

burden t o many foreign students.

Managing Time
Managing time while in the U.S. is another concern reported by
foreign students (Dawoud, 1983; Klinge r , 1967; Ramirez, 1980).

The

predetermined period of stay in the U.S. makes it impor t ant to use time
well .

For instance, how to spend vacation time is a matter about which

American students and foreign s tudents have different concerns.

Foreign

students also need advice on traveling , summer employment, and other
activities.

Banking Services
During winter quarter of 1985 Chinese students at USU staged a
pro test at th e bank which is located in the student cen ter.

The student s

fel t that they were the vic tims of discrimination and dishonesty.

To

protest mistreatment by manage rial personnel, about 100 Chinese students
closed their accounts with the campus bank .

Many foreign students who

don't have access to transportation depend on this bank because of its
convenient location (Israelson , 1985).

After the inciden t, a

repre sentative of the bank expressed regret for the incident, and assured
the st udent s of their desire to offer frien dly, courteous service to all
students.

The bank repr esen tat ive also proposed the establishment of a

special student bank advisory board which would make recommendations
about how the bank could be tt er meet the needs of all students at USU
(Hansen , 1985).

Other Related Literature

Studies of Overall Problems
The problems of foreign students at the University of Tennessee were
investigated by John son (1971) .

The problems reported by students

included English language, finances, separation from family, and homesickness.

Moore (1970) reported that international students in the U.S.

resent lack of personal relationships, financial disadvantages, social
discrimination, irrelevant curriculum, immigration regulations and the ir
exclusion from governing bodies.

Klinger (1967) studied the problems of foreign students from a
counseling perspective.

He stated that academic differences, financial

prob lems, social adjustment, and time management were their main concerns.

Counseling for academic adjustment and financial problems were

strongly suggested.

In add ition, he pointed out that the proper use of

time is another concern due to the students' predetermined period of stay

in the U.S.
Peterson and Neumeyer (1948) conduc ted a study to determine how
adequately acmdemic institutions mee t the needs of foreign students and
to find out how the foreign studen ts feel about the ir ind ividual experiences in the U. S.

The findings showed that 40% of the sample (n=141)

considered academic, financial, and social problems to be ''very important" or "important."
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Herbert (1981) argued that a generalization about the experiences
and problems of foreign students is difficult.

For instance, housing is

a problem for some students but not for others.

Language is a problem

for some students but not for others.

However, finances, food, academic

and social life were considered to be problems by most foreign students.
Von Dorpowski (1978) studied the problems of foreign students by
using the Michigan International Student Problem Inventory (MISPI).

He

included two groups in his research, foreign students and foreign student
advisors .

The results of the study s howed that foreign student advisors

perceived foreign students as having greater difficulty with each of the
eleven problem areas surveyed than the students thems elves reported .
However, both groups ranked the following problem areas congruently as
crucial areas:

financial aid, English language, and housing.

Shana'a (1978) discussed the problems of foreign students in the
U.S ., listing them as English language, counseling, class behavior and
socia l customs.

A survey of foreign student s a t the University of Alberta was
conducted by Otto (1975).

Using open ended ques t ions about adjustment

problems, the students repor ted that getting a job, establishing a bank
account, and finding a babysitter were their major non-academic problems.
The important factors that affect academic

su~cess

students were studied by Kangwanshirathada (1983).

of foreign

On the basis of

in t ensive interviews with twelve foreign students from East Asian coun-

tries who were attending Arizona State University, he concluded that the
degree of adjustment in academic, social, and financial matters and

English language proficiency were indicators of the academic success of
foreign students.

11
Characteristics of Students
with Fewer and More Problems
Using the Mooney Problem Check List, Ng (1981) reported the extent
of psychological and social adjustment problems of international students
at four universities in Colorado.

The results of the research indicated

that international students who were older, were graduate students, had
lived longer in the U.S., and had worked for a longer time in their home
country were better adjusted than those not having the above characteristics.

Also, married students and host family participants reported

fewer adjustment problems than single students and non-participants in
the host family program.
Schandjz (1981) conducted a study to evaluate the factors that
affected a foreign student's adjustment process and attitude.
factors identified were:

The

English language, extent of anomie, home-

sickness, missing family and friends, socio-economic background, and

social and cultural distance.
In addition to the identification of problems of foreign students,
some researchers have compared the differences in problems by students'
gender, academic level, or marital status.

Breuder (1972) investigated the problems of international students
enrolled in public junior colleges in Florida and at Florida State
University using the Michigan International Student Problem Inventory
(MISPI) .

The problems were ranked in importance as follows:

financial,

English language, academic and records , student activities, social a nd
personal, living and dining, orientation, health and religious services.
The problems perceived by male students were not significantly different
from those perceived by female students.

The significance of perceived

problems was not affected by length of residence in the U.S.
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Collins (1976) conducted a study of self-per ceived problems of
international students at Howard University.

Using the Mooney Problem

Check List as his instrument, he found that the major problems were, in
descending order of importance, social and recreational activities,

finances, living conditions, employment, home and family , personal and
psychological relations and courtship, sex and marriage.

Single student s

reported more problems than married, divorced, or separated students.

Also, male international students reported significantly more problems
than female international studen ts.
Ramirez (1980) studied t he adjustment problems of Latin American
students at tend ing selec ted California universities.

Their major adj ust-

ment problems were basic communication problems, class participation,
financial aid, social orienta tion, food and time orientation.

There were

minor differences between males and females in their perception of
problems.

He suggested an extensive orientat ion program in both academic

and non-academic areas, having an American sponsor for their initial
adjustmen t, and acquiring adequate communication skills before starting
academic programs.

The Problems of Particular National Groups
A few studies have investigated the problems of a particular national group .

Arubayi (1981) examined the problems perceived by Nigerian

students in institutions of higher education, and found that the place
whe re their undergraduate degree had been obtained was a predictor of
problems in the areas of orientation, academic, social -p ersonal, student
ac tivi ties, and housing.

Except in the area of finance s, Nige rian

undergraduates reported more problems than graduate student respondents.
Respondents enrolled for two semesters or less reported more problems in
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academic and social-personal areas than those who had been enrolled for
more than two semesters.

Payind (1979) compared the academic, personal, and social problems
of 120 Afghan students and 125 Iranian students who were studying at
several American universities.

The results showed no significant differ-

ences between these two groups of students in any of the problem areas
studied.
Perkins et al. (1977) surveyed 210 international students attending
Georgia University.

The study attempted to identify the significant

differences in adjustment problems as experienced by different national
groups.

The findings showed that Chinese students had more problems with

the English language, homesickness, unfriendliness of people in the
community, and racial and religious discrimination than the other groups.
Mahadavi-Harsini (1982) examined problems perceived by students from
Iran, Malaysia, Nigeria, Saudi Arabia, and Taiwan by using the Michigan
International Student Problem Inventory .

He found significant

differences in the problem areas of living and dining, English language,
and financial aids.

With respect to preferences for source of help for

different problems, friends generally ranked as the most preferred source
for all problem areas.
Life Satisfaction
Ahmadian (1983) investigated the academic, personal, social and
financial level of satisfaction of foreign students at North Texas State
University.

The results of the study indicated that foreign students

were satisfied overall with the academic environment, their personal
lives, and social lives.

Cultural background appeared to be the major

factor which affected life satisfaction.

Academically, Middle Eastern
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students were found to be more satisfied than Latin American or African
students.

Personally, African students were found to be less satisfied

than European, Middle Eastern, or Far Eastern students.

Socially, Far

Eastern students were shown to be more sa tisfied than European, Latin
American , or African students.

Female students reported higher satisfac-

tion with social life than male students.

Graduate students were found

to be more satisfied with their social life than undergraduate students.
On the other hand, the international students reported dissatisfaction in
the areas of English language, class participation, personal counseling,
admission standards and procedures.

In sum, Ahmadian concluded that

foreign students' academic, personal, social, and financial dissatis-

factions stem from the American culture, English language, and the
bureaucracy of the university.
In 1983, Dawoud studied foreign students' satisfaction with their
quality of life in relation to their coping skills and perceived hassles.
The results of the study showed that the following four kinds of skills
significantly predicted increased satisfaction with studen t s' quality of
life:

(1) students seeking information about the aspects of life that

they regard as important, (2) students' attribution of responsibility for
planning of their academic and social activities to themselves rather
than to the school, (3) students taking the initiative in establishing
contact with others, and (4) English proficiency in speaking, listening,
reading and writing.

The students who were dissatisfied with their

quality of life reported more problems in the areas of health, social,
financi al, time management, academic and housing.

Special efforts to

meet the students' needs through available resources were recommended.
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Need for an Orientation and Campus Service
Golden (1913), a psychiatrist, evaluated adjustment problems of
foreign students.

He argued that it is too hard to spot a student who

may be psychiatrically vulnerable because of the superficial evaluation
of students for their program of education abroad.

Most selections are

based only on academic achievement and recommendations which don't convey
information abou t a student's mental health.

On the American campus, a

number of foreign students experience loneliness and anomie.

Loneliness

and hunger for contact, friendship, and self-esteem lead to another
problem--depression.

Thus , he suggested that fo reign students need to

participate in some type of orientation to learn what they may face in a
foreign culture and to help students recognize how unrealistic their

expecta tion s may be.
Owie (1982) investigated the level of social alienation among a
group of foreign students in the U.S.

The sample consisted of fifty-

three foreign students from two universities in midwestern states.

The

findings showed that the level of social alienation among foreign students was higher than that expected to occur by chance.

No significant

difference was observed in the level of social alienation between female
and male foreign students.

The study implied that support and under-

standing by the community, studeuts, professors, and other administrators

would promote a greater sense of belonging and a corresponding de crease
in social alienation.

In addition, the continuous evaluation of foreign

s tudent services and programs was s uggested to ensure optimum effectiveness.

Chandras (1979) reported on problems Asian students may encounter in
using counseling services .

Asian students who have personal problems may
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hesitate to utilize counseling and mental health facilities on campus,
being fearful that family or friends may consider them emotionally
unstable.

He recommended that counselors attempt to understand the

language and cultural background of Asian students in order to reduce
frustrations and misunderstandings for both parties involved.

This chapter presented a review of literature related to problems
which foreign students typically experience in the U.S.

Many of th e

studies focused on identifying the problems and needs of foreig n students
during their academic sojourn in t he U.S.

The investigators at t empted to

identify problems in academic, social, personal, and emotional areas.

The problems which appeared to be the most serious were academic, English
language proficiency, finances, social-cultural, housing, food , homesickness , time management, and immigration regulations.

The problems

experienced in resource management we r e financia l management, hou sing,

lack of info rmat ion seeking skills , obtaining medical assistance , using
bank services, time management, and finding a baby sit t er.

Hypotheses
In th is s tudy the hypotheses are concerned with the degre e of
diff icu lty which foreign students have wi th re sour ce management.

Al-

though no study t o date has speci fical ly inves tiga ted the resource
managemen t problems of foreign s tudent s, the following hy pothe ses can be
generated by extrapolating from previous s tudies wl.th regard to the
degr ee of difficulty i n resource managemen t:

---
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Among the foreign students at Utah State University:
1.

The re is no significant difference in the degree of difficulty

with resource management by students who have been in the United States
one through 24 months, 25 through 48 months or 49 months and longer,
2.

There is no significant difference in the degree of difficulty

with resource management between male and female students,

3.

There is no significant difference in the degree of difficulty

with resource management between graduate and undergraduate students,

4.

There is no significant difference in the degree of difficulty

with resource management between married and single s tud ents,

5.

There is no significant di fference in the degree of difficulty

with resource management experienced by students from the Middle East;
Asia; Latin America; Africa; or Europe, Canada and New Zealand.
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CHAPTER III
RESEARCH METHOD
Subjects of Study
The population for this study was all foreign studen t s holding
non-immigrant visas who were enrolled at Utah State University during
fall quarter of 1984. At the time of the study, 1052 international
students were enrolled.

Permission was sought and received to secure

access to a computer list of names and addresses of all foreign students
enrolled during fall quarter.

This permission was secured through a

letter from the Head of the Home Economics and Consumer Education Department to the Director of the Foreign Student Office.

From this lis t, a

random sample of 300 subjects was systematically drawn.

The subjects

represented about 35% of the total numb er of foreign students enrolled
during fall quarter of 1984.
Ins trument

After an extens ive review of related literature and personal inter-

views with 20 randomly selected foreign students at USU, a questionnaire
was developed under the di rection of the thesis supervisory comm itte e to
use in accomplishing the aims of the study.

After the first draft of the

ques tionnaire was completed, i t was administered to a group of 20 foreign
st udents' wives who attended an International Wives' meeting at USU.
After these responses were evaluated, the questionnaire was revised .

The
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second draft was tested using foreign s tudents who were taking a family
resource management class in the Department of Home Economics and Con-

sumer Education.
was revised again.

After these results were evaluated, the questionnaire
The final questionnaire cons i sted of two parts:

difficul t ies in management of resources including shopping, banking,
housing , medical assistance, finances, car-related problems, and

insurance; and a section requesting demographic information.
Collection of Data
A packet containing a cover letter explaining the purpose of the
s tudy , a postage paid return envelope, and a six-page ques t ionnaire were

mailed to the sample.

The subjec t s were req uested t o comp let e the

questionnaire and return it in the self-addressed envelope to the investigator.

Eighty-seven ques tionnaires were returned from the firs t

mailing.

Af t er 10 day s , a second mailing including a follow-up letter

was sen t to the subject s.

Sixty questionnaires were returned after the

se cond request for a total of 147.

Two completed questionna ires were no t

usable because the subjects had not answered all questions.

Four returns

were received after the statistical analysis had been completed.

Six ty-

one questionnaires were not delivered because of incorrect addresses or

other postal difficulti es.
subjec t s.

Thus, usable data were collected from 141

This repre sented 47% of the sample that was drawn.
Analysis of Data

Analysis of vari ance (ANOVA) was used to tes t the hypotheses.

ANOVA

is the procedure u sed for testing for differences atnong three or more
means.

It measures any significant differences between means and indi -
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ates where the difference lies (Welklwitz, Ewen & Cohen, 1971).

In this

s tudy, the unique effect of each independent variable on the dependent
variable wa s examined.

The dependent variable in all hypotheses was the

degree of difficulty with r esource mana gement.
The measure of respondents' level of difficulty with resource
management was computed from question thirty-two.

The question asked,

"How much difficult y do you have in each of the following areas?"

Nine

areas including money management in the United States, grocery shopping,
using bank services, buying a car, repairing a car, buying insurance,
understanding insurance policies, finding a doctor, and obtaining
housing were covered.

The possible responses were "much difficulty,"

"some> dif f iculty," "little difficulty," and "no difficulty."

A score of

was assigned to the response "no difficulty," 2 to "little difficulty,"

to "some difficulty," and 4 to "much difficulty ."

The score used to

indicate degree of difficulty used in the analyses was the sum of these
nine ordinal scales.

The highest possible score was 36 and the lowest

possible score was 9.

A high score indicated considerable difficulty and

a low score indicated fewer difficulties with resource management.
The independent variables included the length of stay in the U.S.,
gender, academic level, marital status, and the area of geograph ic origin
of the responden<s.

For analysis the forty-five countries in this study

were grouped into five geographical areas.
tested with ANOVA.
hypotheses.

All five hypotheses were

The 0.05 level of significance used to rejec t the

In an attempt to better understand the differences between

categories, Least Significant Difference (LSD) comparisons were
completed.

Category means of each independent variable were compared.
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CHAPTER IV
RESULTS
Description of Sample
The population for this study was all international students who
registered at Utah State University during the fall quarter of the
1984-85 academic year.

Three hundred subjects were randomly selected

from the population and were mailed a questionnaire.
questionnaires were returned.

A total of 147

Two returns were not usable because the

subjects didn't answer all questions and four were received after the
statistical analysis wa s finis hed.

Thus, data from 141 subjects are

reported.

The respondents ' ages ranged from under 20 to over 35 with the
median age being in the 25-29 category.
were under 30 years old.

About 75% of the respondents

Ten respondents were over 35 (Table 1).

Table 1
Age of Respondents
Age
Under 20
20-24
25-29
30-34
Over 35
Missing data
TOTAL

Number

2
34
60
31
10
4

T4l

1.4
24.1
42.6
22.0
7.1
2.8
100.0
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Gender
Of the 141 respondents, 70% were male and 27% were female (Table 2) .
Two respondents did not indicate their gender on the questionnaire.

Marital Status
As Table 3 shows, about half the stud ents were single and half were
married.

Very few were separated, divorced, or widowed.

Among married

respondents, 90% were living with their spouses in the U.S .

Respondents

Table 2
Gender of Respondents

Gender
~!ale

Female
Missing data
TOTAL

Number
101
38
2
141

were also asked to indicate their number of children .

%
71.0
27 . 0
1.4
100.0

Of the responden t s

who were married, divorced, separated, or widowed, 34% do not have any

ch i ldren, ab out 53% had one or t•w child r en (Tab le 4).
Table 3
Mar ital Status

Marital
Single
Married
Divorced
Separa t ed
Hid owed
Missing data
TOTAL

Number
64

69

45 . 4
48.9
1. 4
7
7
2. 8
100 . 0
0

0

141
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Table 4
Number of Children

Number of Children
0
1
2
3
4
Missing data
TOTAL

Number
34.2
28.8
25.7
5.5
5.5
1.3
100.0

25
21
18
4
4
1
73

Academic Level
Approximately 52% of the respondents were graduate students and
almost two-thirds of these were enrolled in a masters program.

Few were

enrolled in the Intensive English program which provided for new foreign
students who want to improve their English proficiency (Table 5).
Table 5
Academic Level

Level
Intensive English
Undergraduate
Masters
Doctoral
Missing data
TOTAL

Number
4
60
45
28
4

141

%

2.8
42.6
31.9
19 . 9
2.8
100.0

The subjects who were graduate students were asked to check all
place(s) where they had previously earned a college degree(s) .

Most of

them had earned their previous degrees in their home countries (Table 6).
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Table 6
Place of Previous College Degree Earned

Number

Place

54
27

Home countr y

United States
Other countr y

3

Length of Residence in the U.S.
The median length of residence in th e U.S. was the category
years .

Few studen ts, about 18%, had lived in the U.S. less than

to 3
year.

Over 43% had resided in the U.S. more than 3 years (Table 7).
Table 7
Leng th of Residence in the U. S.

Length of time
than l year
1 to 2 years
2 to 3 years
3 to 4 years
4 to 5 years
Over 5 years
TOTAL
Less

Number

z

25
37
18
26
12
23
141

17.7
26 . 2
12.8
18.5
8.5
16.3
100.0

Geographic Area
The respondents in this study were from 45 different countries.
countries represented were grouped into five cultural areas.
shows, more than half of the respondents were fr om Asia.
number of students, th e largest group wa s from Taiwan.

As Table

In terms of
The geographic

distribution of respondents was slightly different from that of all
international students at Ut ah State University during fall

The
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Table 8
ResEondents bz GeograEhic Areas

Number

Area

Africa
Asia
Europe, Canada and

New Zealand
Latin America
Middle East
Missing data
TOTAL

quarter 1984.

%

12
73
13

8.5
81.8
9.2

23
18
2
141

10.3
12.8
1.4
100.0

•%en the geographical percentage distribution of respon-

dents was compared with that of all international students, Asian and
Latin American students

~;ere

over represented in the study and African

and Middle Eastern students were under represented (see Table 34).
General Findings
Problem Areas
When asked to respond to a question about their most serious problem
as a foreign Student at Utah State University, finances was the area

indicated by the largest number (Table 9).

Housing was the area where

the fewest respondents reported a problem.

In the "other 11 category,

several students wrote in social alienation and discrimination due to
different religious pre ference.
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Table 9
Problem Areas

Area

Number

%

52
41
13
12

36.9

Finances

Language
Homesickness

Other
Academic difficulty
Food
Missing data
TOTAL

29. 1
9.2

8.5
5.7
5. 7
2.8
100.0

8

8
4

141

Respondents were asked to include their source of help for personal
problems.

The question was asked, "\,'hen you have a personal problem

where do you go for help?"

As summarized in Table 10, 73% of the re-

spondents reported that they go to a friend.

Seventeen percent checked

other and wrote comments such as ugo to the bishop at church, ask my
wife, swallow it back, and no where to go."

Table 10
Sources of Help

Sources

Friend
Other
Academic advisor
International student office
Counseling center

Missing data
TOTAL

Number
103
24
7
5
1
1
141

%

73 .0
17.0
5.0
3.5
o. 7
0. 7
100.0
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Finances
The respondents were asked to indicate all the sources of income.

The average number of sources per respondent was 1.5.

Although more

undergraduate than graduate students were supported by family and relatives, it was still the most common source for graduate respondents

(Table 11).

Assistantships, as would be expected, were a more common

source of income for graduate than undergraduate respondents.

Table 11
Sources of Income

Under!lraduate
Sources

Family & relatives
Personal funds
Assistantship
Government

Work on campus
Other

Graduate
Number

%

%

44.8
18.7
7.3
12.5
11.4
5.3

27.5
17 . 4
21.1
14 . 7
11.0
8.3

73
37

30
28
23
14

The students were also asked questions about budget, income adequacy and
banking services.
written budget .

About half of the responden t s reported having a
When asked to indicate how adequate their income was,

for t y-eight percent reported that they can afford some of the things they
want to have while 24% reported that they can afford only necessities .
Few indicated that their income is not at all adequate (Table 12) .
When asked to indicate how they decided which bank to use , more than
half of the students had asked advice from a studen t from his or her home
country.

Also , a lot of students had chosen a bank after they had

noticed its sign while walking or riding around .

Most of the responden t s

who checked "other" stated that they had chosen t he branch of Zion ' s
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Table 12
Income Adequacy
Degree of Adequacy

Number

%

10
19

7 1
13.5
48.2
24.1
5.7

Can afford and save
Can afford everything
Can afford some
Can afford necessities

Not at all adequate
Ml.ssing data
TOTAL

0

68

34
8
2
141

1.4
100.0

First National Bank located in the Student Center on campus because they
did not have access to transportation (Table 13) .
Most of the respondents reported that they utilized banking
services.

Sixty percent had both saving and checking accounts.

Fifteen

percent had only a savings account, whereas 3.5% had only a checking
account (Table 14).
Table 13
Choosing a Bank

Source

Ask home country student
Saw sign while walking/riding

Number
57
38

around

Other
Check yellow pages of phone book
Ask officer in International
Student's office
Total

34
3
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Table 14
Bank Services Utilized

Number

Type of Service
Checking & saving
Saving
Loan
Other
Checking
Missing data
Total

21
13

59.6
14.9
9.2

6

4. 3

5
12
141

8.5

84

3.5
100.0

Automobile
Respondents were asked about car ownership, purchase, and repair.

Eighty-nine students, 63% of respondents, owned a car .
half of them had purchased i t from a

c~r

dealer.

had bought a car from a home country student.

Approximately

Just twelve students

Some students who checked

"other" commented that they had purchased their car from a car owner who

had a " For Sale" sign on the car (Table 15).
Table 15
Car Purchase

Number

%

Home country studen t

41
19
17
12

TOTAL

89

46.1
21.3
19.1
13.5
100 .0

Source

Dealer
Advertising
Other

More than half of the 89 respondents who owned a car took it to a
mechanic when it needed to be repaired.

Twenty-six percent reported tha t

they tried to fix it by themselves (Table 16).
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Table 16
Car Repair

Source

Number

%

52
23

58.4
25 . 8
14.6

Take to mechanic
Try to fix by myself
Try to find a friend

13

who knows about cars

1

Other
TOTAL

89

1.2
100.0

The housing accommodations of the respondents were varied.
percent lived in an apartment on or off campus.

Sixty

Other housing choices

included a dormitory or a house (Table 17).
When asked t o indicate when they obtained housing, most students,
64%, reported that they arranged for housing after arriving in Logan.
Half of the respondents reported that they found housing through th e
Table 17
Respondents' Housing

Type of Housing
Apartment off-campus
Apartment on-campus

Dormitory
House

Other
TOTAL

Admissions Office or the Housing Office.

Number

33

32 .6
28 . 4
23.4

17

12. 1

5

3 .5
100 . 0

46
40

141

Few r espondents had located

their housing from notices that had been posted on the campus bulletin
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board.

Some commented that they had received help from LDS Church

members, or relatives who were already located in Logan (Table 18).
Table 18
Obtaining Housing

Source of Help
Admission/Housing office
Home country student
Other
Newspaper(classified ad)
Bull etin board
TOTAL

Number

48.2
20.6
14.9
12.8

68
29
21
18
5

3.5

141

100.0

Consumer-Related Areas
Questions dealing with consumer-related a reas included sour ces of
shopping information, obtaining medical services , and questions about
insurance.

Several questions were asked about shopping .

When asked t o indicate

their sources of shopping information, some respondents checked more than

one.

Advertising, including newspaper, radio and television adver tise-

ments, was the most common source of information.

It is interes ting to

note that there were several single male respondents who checke d "other"

and stated that they were not particularly concerned abo ut information or
prices (Table 19).
There were a variety of responses to the questions about repair and

medical services .

The respondents were asked how the y fix

when it needs repair.

something

Fifty-nine percent of respondents reported that

they asked a friend or checked the yellow pages of the phone book to get
information about repair services.

The respondents who checked "o ther

11
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Table 19
Sources of Shopping Information

Source

Newspaper (advertising)
Ad on newspaper, tv, radio
Home country student
Ad on TV and radio
Other
Missing data
TOTAL

Number

%

85
22
15
15

36.9
23.4
15.6
12 . 1
10.6

2
141

100.0

50

1.4

stated that they tried to fix it by themselves before they decided what
to do (Table 20).
Concerning medical servic es, the respondents were asked where they
usually go for medical services when they or their family members are
ill.

Of 141 respondents, 60% reported that they usually go to the

University Health Services while 30% go to a downtown clinic or private
physician (Table 21).

Most single s tudents reported that they go to the

University Health Services while more married s t udents reported they go
Table 20
Sources of Repairing Information

Number

Source

Ask friend
Check yellow pages
Buy

ne~v

one

Other
Ask neighbor
Total

50
33

27
26
5

141

35 . 5
23 . 4
19.2
18.4
3.5
100.0
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to a downtown clinic or private physician.

Some students commented that

they were referred to a private physician by University Health Services
when it was necessary.

Table 21
Medical Services

Universi ty health service
Down town clinic
Private physici.an

Other
BRDHDa
Missing data
TOTAL

Single

Marrie d

58
2
2
1

27
29
8
8
4

Total
Number
85
31
10
9
5
1
141

%

60 . 3
22 .0
7 .1
6.4
3.5
0.7
100.0

aBear River District Health Department
The majority of the responden ts reported that they have bo th health
and car insurance.

Seventy-one of the 89 respondents who owned a car

had purcha sed car insurance.

insurance (Table 22).

Few respondent s had homeowners or renters

The respondents were asked to what extent the y

Table 22
Insurance Owned

Type
Health
Car
Life
Homeowners
Renters

Number
102
79
20
2
2

72 .3

56.0
14.1
1.4
1.4
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understood their insurance policies.

Only 16% reported that they

understood their insurance policie s very well, while 10% indicated they
don't understand them at all (Table 23).
Table 23
Degree of Understanding of Insurance Policies

Very much
Much
Somewhat
Little
Not at all
Missing data
TOTAL

Number

%

16
34
43
20
10
18
141

11.3
24.1
30.5
14.2
7. 1
12.8
100.0

Desired Programs

Participants in the s tudy were also asked how helpful the New
Student Orientation provided by the International Student Office had been
to them.

Fifty-seven percen t reported that it had been helpful, while

10% reported it had not been helpful.

About one third reported that they

hadn't a ttended (Table 24) .
Table 24
How Helpful was Orientation?

How helpful
Very helpful
Helpful
Somewhat helpful
No t helpful
Didn't attend
Missing data
TOTAL

Number

%

19
19
42
14
46
1
141

13.5
13.5
29 .8
9.9
32 . 6
o. 7
100.0

35
The respondents' interest in receiving additional information on
resource management topic s was examined.

The respondents were asked to

indicate all topics about which they would like to know more.

Medical,

banking, and auto repair services were the topics most frequently
selected (Table 25).

Most of the respondents reported that a workshop

about shopping, community services, and child care services would be
helpful to them.
Table 25
Topics About Which Respondents Would Like to Have
Additional Information
Number

Topic

%

95

67.3

Auto repair services

79
63

Grocery shopping
Buying a car

56
38

56.0
44.6
38.7
26.9

Medical s ervices
Banking services

When asked what information would be helpful to new foreign
students, many commented that information about Logan's weather, using

credit cards, adjusting to the

~[ormon

culture, buying used furniture,

Table 26
Satisfaction with Academic Life at USU

Degree of satisfaction
Very satisfied
Somewhat sat i sfied
Not very satisfied
Not at all satisfied
TOTAL

Number

%

33
73
32

23 . 4
51.8
22 . 7

3

2. l

l4l

100.0
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obtaining medical services, and child care would be helpful for new
foreign studen ts and their families.
The respondents were also asked to give any comments regarding the
academic and non-academic areas .

Several students commented that they

couldn't take the In tensive English program because of its high cost.
Also, some students complained about the lack of a program which might
help improve their English skills.
The respondents were asked to indicate how satisfied they were with
the overall academic environment at Utah State University .

Three-fourths

of the respondents reported that they were very or somewhat satisfied
with their academic life at Utah State University.

Twen t y-five percent

expressed dissatisfaction (Table 26).
Hypotheses

Hypothesis
There is no sign i fican t difference in the degree of difficulty with
resource management by students who have been in the United Sta te s one

through 24 months, 25 through 48 months or 49 months and longer.
The respondents were grouped according to the number of months the y
had lived in the U.S.

The three groups are shown in Table 27.

The

ca l culated F value was 3 . 797 with a level of significance of 0.025.
There was significant difference in the length of stay in the U.S. and
the degree of difficulty with resourc e management.

The hypothesis was

rejected.
The students who had lived in the United States more than 4 years
tended to have less difficult y with management of resources than students
who had lived here less than 4 years.

The adjusted mean difficulty score
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decreased as length of stay in the United States increased with a large
decrease occurring between less than 4 years and more than

yea rs.

This

finding could indicate t ha t it takes about 4 years to manage resources
without difficulty.
Although the dependent variables were not identical , other
researchers repor ted findings contrary to the current study.

In

Breuder ' s (1972) study, the significance of perceived problems was not
aff ected by the length of stay in the Uni ted States.

Ahmadian (1983)

also found no significant relationship between length of stay in the U.S .
and the level of life satisfaction.
Table 27
Adjusted Means of Level of Difficulty by Length of
Stay in the U.S.
N

1-24 months
25-48 months
Over 49 months

58
43
31

Mean

S.D.

18.87
18.82
14 . 75

1.01
1.11
1. 34

Hypothesis
There is no significant difference in the degree of difficulty with
resource management between male and female students.
This hypothesis wa s acc epted.

The level of significance "as 0.882.

The mean sco re for male s tudents, 17.58, was very close to the mean score

for female studen ts of 17.37 (Table 28).
The results of thi s study are similar to the findings of Breuder
(1972) who found no significan t differ ence between male and female
respondents with perceived problems in the categories of finances,

English l a nguage, academic and records, student activit ies, living and

dining, and religious services.

However, Collins (1976) reported that

male students had significantly more problems with social and
recreational activities, finances, living conditions, home and family,

and marriage than female students.

Ramirez (1980) also found minor

significant difference between male and female students with adjustment
problems in the areas of communication, class participation, financial
aid, food and time management.

Table 28
Adjusted Means of Level of Difficulty by Gender

N
~~

Female

Mean

17.58
17.37

100
32

S.D.
0.76
1.25

Hypothesis 3
There is no significant difference in the degree of difficulty with
resource management between graduate and undergraduate students.

The respondents were categorized into two groups; graduate and
undergraduate.

Students enrolled in the Intensive English program were

all categorized as undergraduates.

The respondents who were in masters

Table 29
Adjusted Means of Level of Difficulty by Academic
Level

N
Undergraduate
Graduate

61
71

Mean
17.39
17.56

S.D.
0.94
1.03
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or doctoral programs were grouped as graduate students.
value was 0.188 with a significance level of 0.894.
hypothesis was supported.

The computed F

Thus, this

The mean scores of the two groups of students

were very similar (see Table 29).

Hypothesis 4
There is no significant difference in the degree of difficul t y with
resource management between married and single students.
There were just four respondents who were divorced, separatedf or

widowed, these respondents were not included in the statistical analysis.
The F value was 2.446 with significance level of 0.120.
was accepted.

The hypothesis

There was no significant difference between marital statu s

of students and the degree of difficulty with resource management.
Although the degree of difficulty

with resource management was not

significantly different between married and single students, married
students reported sligh tly more difficulty with a mean score of 18. 42
than single students with a mean score of 16.53 (Table 30).
In a study examining social and psychological adjustment problems of
foreign students, Ng (1981) reported that married studen t s had fewer
psychological adjustment problems than single students.

Collins (1976)

also found that single students had significantly more problems with
social and recreational activities, finances, living conditions, employ-

men t, and home and family.

Hypothe sis
There is no significant difference in the degree of difficulty with
resour ce management experienced by students from the Middle East; Asia,
Latin America; Africa; or Europe, Canada, and New Zealand.
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Table 30
Adjusted Means of Level of Difficult;[ b;[ Marital
Status

Single
Married

N

Mean

64
69

16.53
18.42

S.D.
l. 01
0. 94

This hypothesis was rejected with an F value of 3.191 and a significance level of 0.025.

A significant difference was found between the

geographical backgrounds of respondents and the degree of difficulty with
resource management.

In examining the mean difficulty score of the five

geographical groups, the students from the Middle East reported more
difficulty than those of other groups.

The students from Europe, Canada,

and New Zealand reported the least difficulty with a mean of 18.84 (see
Table 31).
Table 31
Adjusted Means of Level of Difficult;[ by
Geographic Origin

N

Middle East
Asia
Latin America
Africa
Europe, Canada,
& New Zealand

18
70
19
12
13

Mean

21.32
18 .7 3
18.19
15.30
13.84

S.D.

1.58
0.90
1.53
1.93
1. 79

In a study determin i ng the degree of satisfaction of interna tional
students (Ahmadian, 1983), geographical background was a main factor
which affected level of satisfaction.

Academically, Middle Eastern
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students were found to be more satisfied; socially Asian students were
shown to be more satisfied; a nd personally, African students were found
to be less satisfied than those f rom other geographical areas.

Collins

(1976) found that European students had fewer self-perceived problems
with social and recreational activities, finances, living conditions,
employment, home and family than those students from other areas.
An important question is why the students from Europe and Canada
tend to experience less difficulty with resource management than the
students from other geographical areas.

The results can probably be

attributed to the similar socio-cultural backgrounds between the United
States and Canada and European countries.

All of these countries are

hi ghly industrialized and the patterns of resource management are
similar.

For example, the students who have lived in an industrialized

country are accustomed to the use of banks, cars, insurance, and medical
services.

Therefore, the students from Europe and Canada are less likely

to experience difficulty with resource management than students from
other areas where industrialization is new . Pairwise comparisons of the

means were examined by LSD to determine which were significantly different.

The mean scores of the Middle East and Africa; the Middle East

and Europe, Canada and New Zealand; and Asia and Europe were found to be
significantly different (Table 32) .
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Table 32
Pairwise Differences of the Adjusted Means

Area

Mean

S.D.

Middle East and Asia
Middle East and Latin America
Middle East and Africa
Middle East and Europe, Canada ,
and New Zealand
Africa and Asia
Africa and Latin America
Africa and Europe
Asia and La t in America
Asia and Europe, Canada,
and New Zealand
Latin America and Europe, Canada,
and New Zealand

2 . 58
3.12
6.01*
7.47

1.80
2 . 15
2.49
2.25

- 3.43
- 2 . 88
1.45
0.54
4 . 88*

1. 99
2.36
2.56
1.69
1. 92

4.34

2 . 33

*

_1'.

• 05

Table 33 is a summary of the hypotheses tested, the statistics used, and
t he results.
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Table 33
Summary of Hypotheses

Statistical
Hypotheses

Treatment

Results

Among the foreign students at Utah
State University:
Hypothesis 1.
There is no significant difference in
the degree of difficulty with resource

ANOVA

Rejected
F=3.797
sig. @
0 . 025

ANOVA

Accepted
F=G. 221
sig. @
0.882

ANOVA

Accepted
F=O .188
sig. @
0.894

ANOVA

Accepted

management by students who have been

in the United States one through 24
months, 25 through 48 months or 49
months and longer.
Hypothe sis 2.
There is no significant difference in
the degree of difficulty with resource
management between male and female
students.

Hypothesis 3 .
There is no significant difference in
the degree of difficulty with resource
management between graduate and
undergraduate students

Hypothesis 4.
There is no signif icant difference in
the degree of difficulty with resource

F=2.446
sig . @
0.120

management between married and

single students
Hypothesis 5.
There is no significant difference in
the degree of difficulty with resource
management experienced by students from

the Middle East; Asia; Latin America;
or Europe, Canada and New Zealand.

ANOVA

Rejec t ed
F=3 . 191
sig . @
0.025
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CHAPTER V
SUMMARY
Summary and Conclusion
This study examined the difficulty of resource management of foreign
students at Utah State University related to their gender, length of stay
in the U.S., marital status, academic level, and area of geographical
origin.

Data were collected using a mailed ques tionnaire.

The population of

this study was all international students who were enrolled at Utah State
University during fall quarter of 1984.

The sample used was 300 students

who were drawn randomly from a list of the population.

One hundred and

forty-one usable questionnaires were returned which represented 47% of
the sample.
The degree of difficulty was assessed by a question which asked the
respondents to indicate how much difficulty they have in the nine areas
including English, money management in the U.S., grocery shopping, using
bank services, buying a car, repairing a car, and obtaining housing.

The

possible responses ranged from much difficulty to no difficulty, scored
from 4 to 1.

The degree of difficulty used in this study was the sum of

these ordinal scales.

The highest possible score was 36 and the lowest

possible score was 9.

The mean difficulty score of the respondents was

18.74 with a standard devjation of 6.58.
Five hypotheses were tested using Analysis of Variance.
of significance was established at 0.05.

The level

Least Significant Difference

(LSD) comparisons were completed to understand better the differences
between categories.

There were significant differences in the degree of

difficulty with resource management and leng th of stay in the U.S .,
marital status, and geographic origin of respondents.
The findings of this study showed 4 years length of stay as a
threshold point of resource management.

The adjusted mean difficulty

score was dropped considerably from 18.82 for students who had been here
4 years or less to 14.75 for those who had been in the U.S. more than 4
years.

An implication that can be drawn from the results of this study

is that it would take 4 years to manage resources without serious diffic ulty.
The students from Europe, Canada , and New Zealand reported fewer
difficulties with management of resources than those from other geographical areas.

Asian and Middle Eastern students reported more difficulties

than students from other geographical areas .

It can probably be

concluded that students with cu ltural backgrounds similar to the United
States, such as Europe, Canada, and New Zealand, have fewer difficulties

than s tudents from quite different cultural areas such as Asia and the
Middle East.
The respondents' gender, marital status,

and academic level were

found not to be significantly related to the degree f difficulty of
resource management.

The degree of difficulty with resource management

was not significantly different between male and female students or

single and married students.

It also was not significantly different

between graduate and undergraduate students.
Finance, language, and homesickness were found to be the most

serious problem areas of respondents during the academic sojourn at USU.
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The respondents reported the fewest problems with housing.

The most

common source of financial support was found to be family and relatives
for both undergraduate and graduate students.

However, assistantships

were a more common source for graduate students.

Most of the respondents reported that they had a bank account.
Information provided by students from their home country was the main
source of information used to choose a bank.

Sixty-three percent of the respondents owned a car and about half of
them had purchased it from a dealer.

More than half of the respondents

who owned a car reported that they took the car to a mechanic when it
needed to be repaired.
Advertising , on TV, radio, and in the newspaper was the most common

source of information for shopping.

When the students had something to

repair, most of them reported that they asked a friend or checked the
yellow pages of the phone book.

Many students commented that they tried

to make repairs by themselves before they decided what to do.
The majority of respondents had purchased both car and health
insurance.

Only sixteen percent reported that they understood their

insurance policies very well, while 10% indicated that they did not
understand them at all.
When asked how satisfied they were with academic life at USU,
three-fourths of respondents reported that they were very or somewhat
satisfied with the overall environment at USU.

Twenty-five percent

expressed dissatisfa ction .
Medical, banking, and auto repair services were found to be the
topics the majorit y of the respondents were interested in learning
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about.

Most of the re spondents also reported that a workshop about

shopping and community services would be helpful to them.
Finally, several students commented that they couldn't enroll in the
Intensive English Program because of the high cost.

Also , some students

complained about the lack of a program which might help improve their
English skills .

When asked what information would be helpful to new

fo reign students, many commented that information about the weather in
Logan, using credit cards, adjusting to the Mormon culture, buying used
furniture, obtaining medical services, and child care would be helpful
for new foreign students and their families .
Limitations

The following limitations were recognized for this study.
l.

The results of this study were based on a mailed questionnaire

with a return rate of approximately 47% .

This raises a question abou t

whether or not the sample is representative of all USU interna t ional
student s .

2.

Sixty-one questionnaires were returned because of inco rrect

addresses and other post al difficulties.
3.

Difficulty with unders t anding the questionnaire may have caused

a low response rate and some

4.

unansw~red

questions .

The questionnaire developed for thi s study needs further refine-

ment in order to gather more accurate data.

Recommendations

Some recommendations that can be made from the results of this study
are:
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1.

The New Student orientation provided by the International

Students Office may need to be revised in order to meet the needs of
foreign students.

As indicated by the results, the majority of students

were interested in getting more information about medical, banking, and
au to services.

Additional information about these three topics as well

as information about the community such as the location of stores and
vanks, child care, purchasing and using insurance, off-campus housing,

Logan 's weather, and obtaining a driver's license would be helpful.
2.

As noted in the findings, students from each geographic region

reported different levels of difficulty with resource managemen t.
Because of the different levels of difficulty and different areas of
need, orientation programs or workshops for foreign s tudent s may need t o

be different for each group of students from a geographic area to meet
their unique needs.
3.

For better adjustment to a new environment, students should be

strongly encouraged to read the handbook or handouts provided by the
International Students Office.

The hand book, Campus Life, contains very

useful information including academic and non-academic areas.

t,.

The programs provided fo r foreign st udents' wives may need to be

revised t o help them adjust to their new environment.

Since shopping is

more likely to be wives' work, practical consumer-oriented inforw.ation

could be more helpful to them than the information about American cooking
and crafts which have typically been provided by Faculty Wives League.
For grocery shopping, information about how to buy meat or poultry,
canned food, packaged food, frozen food, and other processed food would
help them to be better buyers.
necessities for living.

Also, many students need to buy other

Information about purchasing household items
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such as dishes, cooking utensils, and small appliances would be helpful.
In addition, information about how to shop sales at stores and how to use
store's coupons or other coupons would help them to save money.

Some

tips about how and where to buy used goods could help to reduce their
financial pressures.

5.

Although foreign students have relatively lower incomes, better

money management could help to reduce financial pressure.

Thus, a

workshop on money management for students and their wives is recommended.

6.

A workshop about basic health care could be useful.

Information

about horne care of children or other family members for minor illnesses
such as colds, fever, and diarrhea would help t hem to save the expense of
visiting a doctor.
7.

It would help foreign students adjust to Utah State University

if they received more information about the cult ure and academic system
before they arrive in the U.S.
8.
be used.

In a future study, an alternative way of collecting data should
Due to the presence of language difficulties, a telephone or

personal in tervi ew might be a better way to collect accurate data.
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Table 34
Frequency Distribution of all International
Students by Geographic Origin

Number

%

Africa

106

10. 1

Asia

478

45.4

7l

6.8

Latin America

155

14 . 7

Middle East

242

23.0

1052

100.0

Area

Europe

Total
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UTAH

STATE

UNIVERSITY

LOGAN, UTAH 84322
COLLEGE OF FAMILY LIFE

DEPARTMENT OF
HOME ECONOMICS AND
CONSUMER EDUCATION
UMC 29

April

5, 1985

Dear International Student:
You have been selected to participate in a study concerning
the resource management problems of international s tudent s

at Utah State Univer sity. The questionnaire is directly
related to your daily life as a consumer. The results of
this study will be used to make recommendations to the
International Student Office and other Unive rsit y Administrators so they can provide practical and useful information
to new international students.

The questionnaire will take only a few minutes to complete.
A return, postage-paid envelope is enclosed for your conve-

nience.

All information will be kept confidential.

We are

anxious to receive your reply as soon as possible.

Thank you for your cooperation.
Sincerely,

qpkko-t- Arr-t

Gon Soog 410ng (J
Graduate Student

~,_ . /-nc..~ee
Department Head

~' &

Mrs. fton Tew
Sta f Ass1stant
International St udent Office
GSH/aw

.4'f,_;

~ane McCullough Y
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UTAH

STATE

UNIVERSITY

LOGAN. UTAH 8 4322
COLLEGE OF FAMILY LIFE

DEPARTMENT OF
HOME ECONOMICS AND
CONSUMER EDUCATION
UMC 29

April 18, 1985

Dea r International Student:

About ten days ago a questionnaire sePking your opinion
about resource management problems wa s mailed to you .

If

you have already completed and returned it to us, please
accept our sincere thanks.

today.

If you have not, please do so

As the questionnaire was

s~nt

to a small but

representative sample of foreign students at USU it is

important that your responses be included in the study.
In the event that your questionnaire has been misplaced or
by some chance you did not receive a questionnaire, a
replacement is enclosed.
Your coopera tion is greatly appreciated.

Cordially,

9.11.-·<.-£..- 7h--eu. ( c"' "$~_,

C=f,"'h.!~z- )/~

. Jane McCullough
Department Head

Gong Soog Hong
Graduate Stud ent

d@-nJiff~
Mr~.

Afton Tew
SR.iff Assistant
International Student Office

GSH/ a w
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QUESTIONNAIRE

Note:

1.

Please c ircle your answer or write your answer in the space that is
providedatthe end of the question.
What is your most serious problem as a foreign student at U.S.U.?
l
2
3
4
5
6

2.

1o/hat are your sources of financial support?

1
2
3
4

3.

language (English)
finances
academ ic difficulties
homesickness
housing
food
other (please specify) _ __ _ _ _ _ _ _ _ _ _ __ _ __
(Circle all that apply)

personal funds
family and r elatives
work on ca~pus
assistantship

5

governrn~nt

6

other (please specify)

Do you own yo ur own car?
yes
no (go to question 6)
4.

If yes, from whom did you buy it?
l
2
3
4

5.

When you have a car problem, how do you manage this prob l em?
l
2
3
4

6.

dealer
students from my home country
advertising (classified ads)
other (please specify)

take the car to a mechanic
try to find a friend who knows about cars
try to fix it by yo u rself
other (please specify) _ _ _ _ _ _ _ _ _ _ _ _ ____

If yo u don't have your own car, how do you do shopping, errands, etc.?
l
2
3
4

get a ride from a friend
'"alk
don't go shopping
other (pleas• specify)
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7.

Where do you usually get information about shopping?
students from my home country

advertising (TV and radio)
newspaper (advertising)
other (please specify)
8.

9.

Where are you living?

1

a dormitory

2

a house

3
4
5

an apartment off-campus

an apartment on-campus (Aggie Village)
other (please specify)

When did you obtain your housing?
before corning to u.s .u.
after corning to u .s.u.

10.

How did you obtain ho using?
through admissions or housing office
got help frcm students from home country

3
4
5
11 .

newspaper (classified ads)
bulletin board
other (please specify)

After you moved in, who helped you get utility services (e.g., gas,

electricity, telephone)?

(Circle all that apply)

students from my home country

housing office
International Student office
neighbor

does not apply
other (please specify)
12.

When you or your family members are ill , where do yo u usually go for

medical services?

13.

1

University health service

2

downtown clinic (e .g ., Budge Clinic)

3
4

Bear Riv er Distr~ct Health Department
private physician

5

other (pl ease specify) _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

If you go to a private physician, how did you choose your doctor?
l

recommendation of students from my home country

2

yel low pag es of telephone book

3
4

reco~mendation of a neighbor or friend
no personal physician

other (please specify)
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14.

If you have something that 11eeds repair (P.g.~
sMall appliances, etc.), how do you fix them?
I

2
3
4

5
15.

shoe~,

clothing, or

ask a friend

check

y~llow

pages of telephone book

ask a neighbor
buy a new one
other (please specify)

Do you think it will be helpful to have a workshop about shopping
or other community services for international students or wives?

yes
no
16.

17.

Hhich of the following consu10er information topic s '"ould you like
to know more about? (Circle all that apply)
1

banking services

2
3

grocery shopping
buying a car

4
5
6

auto repair services
medical services

other (plea Be specify) _ _ _ _ _ _ _ _ _ _ _ _ __

Do you think it will be helpful if the University provided child
care for student families a t a reasonable cost?
yes

no
not relevant
18.

Do you have a written budget or spending plan?
yes
no

19.

How satisfied are you with your money management techniqu es?

very satisfied

20 .

2

somewhat satisfied

3
4

not very satisfied
not at all satisfied

In your opinion, how adequate is your or your family ' s income?
1

2
3
4

5

can
can
can
can
not

afford about everything we want and still save money
afford about everything we want
afford some of the things we want
meet necessities only
at all adequate
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21.

Do you have any type of bank account in the U. S.?
yes
no (go to question 24)
22.

If yes, what type of bank account do you have?
that apply)

(Circle all

checking account
savings account
loan

other (please specify) ____________________________
23 .

24.

How did you decide which bank to use ?

(Circle all that apply)

1

asked students from my home country

2
3
4
5

checked yellow pages of telephone book
asked people in the International Student office
saw the bank while walking or riding around
other (please specify)

Do you have any type of insurance?
yes
no (go to question 27)

25 .

If yes, what type(s) of insurance do yo u have?
that apply.)

(Ci rcle all

car
health
life
renters

homeowners

other (please specify) ____________________________
26.

27 .

Do you understand your insurance polic y such as who is covered,
for how much, or for what?

2

very much
much

3
4
5

somewhat
little
not at all

How helpful was the New Student Or ientation provided by the International
Student Office in giving you informat ion tc help you adj ust to U.S.U.?

2
3
4
5

very helpful
helpful
somewhat helpful
not helpful
didn't attend
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28.

Are you satisfied with the general academic atmosphere at U.S.U.?
1
2
3
4

29.

very Ratisfied
~omewhat satir.fied
not very satisfied

not at all satisfied

\o.'hen you have a personal problem, where do you go for help?

4

friend
counseling center
academic advisor
International Student office

5

other (please specify)

1

2

3

30.

When you have fre:e time, "hat do you do?

31.

\o.'hat information would have been helpful to you and your family when
you first arrived? (Use back of pape~ if you need more space)

32 .

How much difficulty do you have in each of the following areas
(Please check appropriate responses) :
Difficulty
Some
Little
Much
1. English
2.

~oney

None

management in

the United States
3. grocery shopping
4. us i ng bank services
5. buying a car
6 . repairing car
7. buying insurance
8 . understanding insurance

policy
9. finding a doctor
10 . obtaining housing
11. finding a babysitter

Finally, we would like to ask you a few questions about your self to help us
better understand the survey results.

33.

Your sex:
male
female

34.

Na t ionality :
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35.

Your present Rge:
under 20

20 - 24
25 - 29
30- 34
over 35

36 .

Your present marital sta tu s:

1

single (never married )

2
3

married

4
5
37.

divorced
separated
widowed

If married, doe s your spouse live with you in the U.S . ?

yes
no

38 .

Number of children you have:

39 .

wn ~t

is y our academic level?
Intensive English program

un de rg raduate
masters

doctoral
40 .

If you are a graduate studen t, wherP did you earn your

college degree(s)?

prevj_u~;e

(Circle all that apply )

home country
Uni ted States
other countr y

41.

How long have you l ive d in the U.S.?

- -years

months

42 .

How long have you lived in Logan?

- -

years

months

43 .

The person who filled ou t this que stionna ire is (if you are
married):
husband
wife

Is there any c hing else you would like to tell us about your consumer information needs? I f so , please use this space for that purpose. Also, any comments you wish to make re garding the non- academic needs of international

students will be appreciated .

(Use back of paper if yo u need more space.)

Thank you for your cooperation !

